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Introduction to Quick, Easy, and Accurate Classroom Assessment for All Students
As teachers we are interested in the most efficient and effective classroom assessment strategies and techniques. Classroom assessment is a both teaching approach and a collection of strategies. The main idea of classroom assessment is the more we know about what and how students are learning, the better we can plan learning activities that meet the needs of all students. For most teachers, the best techniques consist of quick and easy but accurate activities that give us useful feedback on the teaching-learning process.

Most teachers rely on assessments with low time requirements.

	Time Required

	In Preparation
	Low

	In Class
	Low

	In Analysis
	Low


Most teachers avoid assessments with high time requirements.

	Time Required

	In Preparation
	High

	In Class
	High

	In Analysis
	High


Quick and easy, however, is only part of the complete picture of classroom assessment. Classroom assessments also need to be reliable and valid. Regardless of the time requirements of a particular assessment strategy, the resulting data and information is worthless unless it is consistent and effective. Therefore, as teachers we also require that our classroom assessments produce accurate (reliable) and useful (valid) results. Therefore, the “ideal” classroom assessment would have the following characteristics:

	Time Requirements
	Reliability
	Validity

	In Preparation
	Low
	High

 
	High



	In Class
	Low
	
	

	In Analysis
	Low
	
	


Is this possible? Is this realistic? Is this an achievable goal? While not all classroom assessments combine low time requirements with high reliability and validity, many achieve or come close to achieving this goal. This resource manual highlights a variety of classroom assessments that, for the most part, display low to medium time requirements coupled with medium to high reliability and validity characteristics. 


Reference 

Angelo, T.A. & Cross, P.K. (1993). Classroom Assessment Techniques (2nd ed.). San Francisco: Jossey-Bass

Classroom Assessment - Ideas and Strategies 

As teachers we are continually looking for new classroom assessment strategies that help teach and evaluate student learning. Our goal is to make our teaching more effective and our students' learning more productive. Most of us use a multidimensional approach to evaluation that includes assessment in natural settings. The key to high quality assessment is flexibility, creativity, thoughtfulness, and variety. The list of assessment strategies and procedures below illustrates the many evaluation approaches that are available to us as teachers. 
 
I formatted the list for use as a self-assessment tool. To use the list for self-assessment first print the page, then place a check in the “yes” column for each strategy that you use on a regular basis and a check in the "no" column for the strategies that you don't use regularly. Analyze your responses by counting of the number of yes and no check marks. A simple count will provide an indication of the variety of assessment approaches you use in your teaching. Consider trying out a few new strategies to increase the breadth and the depth of your classroom assessments. 
 
	Yes
 
	No
 
	Strategy
 
	Description
 

	 
	 
	Written 
Records
 
	Written records provide objective, narrative accounts of student performances, strengths, needs, progress and negative/positive behaviors 



	 
	 
	Authentic Tasks
 
	Authentic tasks are genuine activities that occur in a real-life context. These can include activities such as real-life shopping tasks, measuring a ballpark, designing a home, or building a bridge or tower. 



	 
	 
	Checklists, Scales, or Charts
	Checklists help identify and record student’s levels of achievement by rubric levels (1,2,3,4), by letter grade or numerical value, or simply by acceptable/unacceptable. 



	 
	 
	Conferences
 
	Conferences include meetings between the student/parent/teacher and or principal where progress is checked and goals for growth are established and agreed upon. 



	 
	 
	Contracts
 
	Contracts are agreements or goals (verbal or written) set by the teacher/parents and the student. These can be most helpful when they are displayed on top of the student's desk. Contracts are often used in behavior modification. 



	 
	 
	Field Trips
	Field trips provide an opportunity to collect data, explore a particular place, experience something new and unique, collect specimens.



	 
	 
	Games
	Games provide excellent opportunities for simulations and small and large group assessment.



	 
	 
	Presentations
	Presentations by one student or by a group of students provide a way to demonstrate the skills used in the completion of an activity or the acquisition of curricular outcomes/expectations. Examples of presentations include skits, lectures, lab presentations, debates, and multimedia shows. 



	
	
	Interest Inventories
	Interest inventories identify student interest in a topic, subject, or activity. 



	
	
	Tests, Exams, and Quizzes
	Tests are very helpful tools for determining and measuring student achievement and performance. Tests, exams, and quizzes come in many forms and varieties. 



	
	
	Peer Evaluation


	Peer evaluation involves having peers in a class or group review the work of fellow students. 

	
	
	Portfolio 

Assessment
	Portfolio assessment relies on authentic samples of genuine student work to evaluate achievement and performance. A portfolio is a collection of student work that shows progress and achievements. Portfolio assessment should include student participation in selecting the content, specific criteria for judging the content, and evidence of student self-reflection. 



	
	
	Rubrics
	Rubrics provide guidelines for measuring achievement. Most rubrics describe the learning outcomes, give clear performance criteria, and provide a rating scale or checklist. Some rubrics give examples as well.



	
	
	Self-Evaluation
	Self-evaluation involves obtaining student reflections about their own learning goals and achievements.



	
	
	Simulations
	Simulations use problem-solving, decision-making, and role-playing tasks such as science experiments, computer simulations, and real-life enactments (e.g. elections, court cases).



	
	
	Student Journals


	Student journals are most often personal records that discuss learning activities, experiences, strengths, interests, and needs. 

	
	
	Student Profiles

	Student profiles contain data and information such as records, student work samples, attitudinal check-lists, attendance reports, and records of community service. 



	
	
	Teacher Observations


	Teacher observations are regular, first-hand observations of a student documented by the teacher. 

	
	
	Video and Audio


	Video and audio records of student performance, achievement, and behavior provide helpful, valid assessment information.




From the Internet http://k-6educatorsca.about.com/aboutcanada/k-6educatorsca/library/weekly/aa050100.htm
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Pass/Fail Grading 

Pass/fail grading involves establishing minimum criteria for a passing grade. Students who meet the criteria receive a grade of "pass." Those who fail to demonstrate the required skills and knowledge receive a grade of "fail." 

Multiple Grading 
Multiple grading enables teachers to assign grades in more than one area. For example, students can earn two grades: one for effort and one for performance. Multiple grading provides a way to grade students based on ability. 

Grading for Effort
Some teachers use grading for effort with students whose ability is so low that they are unable to meet even minimum performance standards. 

Portfolio Grading 
Teachers assign portfolio grades based on evaluation of the authentic samples of student work that appear in a portfolio. Rather than emphasizing grades such as test scores, the portfolio approach relies more on holistic grades. This encourages reflective teaching, learning, and assessment. 

Competency-Based Grading 
With competency-based grading, students demonstrate attainment of required skills. Teachers establish criteria for successful attainment of competencies prior to instruction so that students know what is expected. Students then receive grades based on their progress in reaching specified criterion levels for each competency or skill. Teachers often list the required competencies on a checklist, which helps monitor student progress. Teachers assign grades according to the number of successfully mastered skills. 

Point Systems 
Point systems assign points for successfully completing learning activities, tests, and assignments. A sample point system may consist of the following:

10 points for each of 10 homework assignments completed, 

20 points for each of 5 class quizzes, 

50 points for completing the class project or paper, and

10 points for daily participation in class.

Students can earn all the points or partial points for each assignment. Students receive an overall 

grade based-on the total points earned. Students with the highest point total earn an “A”; students 

with lower points earn lower grades. 

Contract Grading 
Contract grading involves having the teacher and the student sign a contract that describes the work that the student will complete within a specified time period. Students may contract for grades of "A," "B," or "C" depending on the amount or quality of work they complete. For example, students who contract for an" A" may be expected to write an extra paper during the grading period or complete specific enrichment activities such as documenting books, articles, or chapters read on a particular topic. The contract is written and signed prior to instruction. The teacher and the student then monitor progress in fulfilling the contract, and the teacher assigns a final grade at the end of the grading period. 

Qualitative Grading 

Qualitative grading relies on narrative statements that the teacher writes to describe the quality of a student's performance. Qualitative grading avoids numbers like point totals or letter grades from A to F. Instead, the narrative statements describe student performance, effort, attitude, behavior, interest, and learning style. For example, team teachers in an inclusion class may decide to evaluate the performance of a student with severe disabilities using qualitative rather than letter grading.


In-Class Assessment Strategies TC \l1 "In-Class Assessment Strategies
	Assessment
	Procedure
	Analysis
	Time Requirements

	Two Minute Reflection


	Have students answer the following questions on a half sheet of paper:

What was the Lesson about? 

What did I learned from this lesson?

What did I learn about myself and how I learn?
	Review the reflections and share your observations and impressions with the students. Write brief comments on each reflection (optional).
	In prep - Low

In class - Low

In analysis - Low

	Minute paper
	During the last few minutes of the class period, ask students to answer on a half-sheet of paper:

"What is the most important point you learned today?" and, "What point remains least clear to you?" The purpose is to elicit data about student’s comprehension of a particular class
	Review responses and note any useful comments. During the next class periods emphasize the issues illuminated by your student’s comments.
	Prep: Low

In class: Low

Analysis: Low

	Chain notes
	Students pass around an envelope on which the teacher has written one question about the class. Each student spends a moment to respond to the question and then places the response in the envelope.
	Go through the student responses and determine the best criteria for categorizing the data with the goal of detecting response patterns. Discussing the patterns of responses with students can lead to better teaching and learning.
	Prep: Low

In class: Low

Analysis: Low

	Memory Cells 
	Students fill in cells of a two-dimensional diagram for which instructor has provided labels. For example, in a music course, labels might consist of periods (Baroque, Classical) by countries (Germany, France, Britain); students enter composers in cells to demonstrate their ability to remember and classify key concepts.
	Tally the numbers of correct and incorrect responses in each cell. Analyze differences both between and among the cells. Look for patterns among the incorrect responses and decide what might be the cause(s).
	Prep: Medium

In class: Medium

Analysis: Medium

	Quick Summary
	Have students summarize knowledge of a topic by constructing a single sentence that answers the question "Who does what to whom, when, where, how, and why?" The purpose is to require students to select only the defining features of an idea.
	Evaluate the quality of each summary quickly and holistically. Note whether students have identified the essential concepts of the class topic and their interrelationships. Share your observations with your students.
	Prep: Low

In class: Medium

Analysis: Medium

	Directed Translation
	Ask students to write a layman’s "translation" of something they have just learned -- geared to a specified individual or audience -- to assess their ability to comprehend and transfer concepts.
	Categorize student responses according to characteristics you feel are important. Analyze the responses both within and across categories, noting ways you could address student needs.
	Prep: Low

In class: Medium

Analysis: Medium

	Exam 

Evaluations
	Select a type of test that you are likely to give more than once or that has a significant impact on student performance. Create a few questions that evaluate the quality of the test. Add these questions to the exam or administer a separate, follow-up evaluation.
	Try to distinguish student comments that address the fairness of your grading from those that address the fairness of the test as an assessment instrument. Respond to the general ideas represented by student comments.
	Prep: Low

In class: Low

Analysis: Low

	Application 

Cards
	After teaching about an important theory, principle, or procedure, ask students to write down at least one real-world application for what they have just learned to determine how well they can transfer their learning.
	Quickly read through and categorize the responses. Pick out a range of examples and present them to the class.
	Prep: Low

In class: Low

Analysis: Low

	Student 

Generated 

Test Questions
	Have students write test questions and model answers for specified topics, in a format consistent with course exams. This will give students the opportunity to evaluate the course topics, reflect on what they understand, and review the course material. Make a rough tally of the questions your students propose and the topics that they cover. Evaluate the questions and use the goods ones as prompts for discussion. Consider revising the questions for use on an upcoming exam.
	Make a rough tally of the questions your students propose and the topics that they cover. Evaluate the questions and use the goods ones as prompts for discussion. Consider revising the questions for use on an upcoming exam.
	Prep: Med

In class: High

In Analysis: High 

(may be homework)


From the Internet at http://www.indiana.edu/~teaching/sfcats.html/
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Portfolio-based instruction and assessment is a complex approach with many layers and multiple dimensions. For this reason, it is difficult to condense portfolios into a quick, easy, and accurate format. However, most classroom-based portfolio instruction and assessment systems contain three essential elements: well-defined and clearly specified content, a management and scoring system, and conferences designed to evaluate progress and promote reflective learning.. The information on portfolio assessment that appears below attempts to condense these essential elements into a fast and easy form that maintains adequate reliability and validity.



Portfolio Contents


Portfolios may include a variety of different materials depending on their purpose and intended use. In most situations, the school or the teacher require certain basic materials in all student portfolios; teachers and students may include unique and creative elements as well. Moreover, some portfolios allow for students to include optional materials that reflect their particular learning goals and interests. 


The most efficient portfolios are product portfolios. Product portfolios are usually not  long and complicated since they only include finished products such as written papers in final form. Therefore, quick, easy, and accurate portfolio assessment usually relies on process portfolios.

Portfolio Management and Scoring 


Successful portfolio assessment requires careful planning and record keeping. Most teachers use portfolio content checklists as an essential element in a management and tracking system. The checklists help the teacher and the students monitor the progress of individual students and the entire class. More specific evaluation involves use of holistic scoring protocols. With holistic scoring the scorer rates the entire portfolio using overall scoring. Holistic scoring is definitely the most efficient and the fastest portfolio scoring procedures. A sample holistic scoring form appears below.


Holistic Portfolio Scoring Form

Student       Janelle         
           Date        4/17/01      
Scorer       Ms. Bosque       
           Overall Score      Very Good - B    
	Rating Pinpoints 
	Excellent
	Very Good
	Good
	Fair
	Below Average
	Poor

	Quality of Content
	   
	
	
	
	
	

	Organization
	
	
	
	
	
	

	Style and Grammar
	
	
	
	

	
	

	Self-Evaluation
	
	

	
	
	
	

	Originality
	

	
	
	
	
	


Comments: Janelle  - I enjoyed your portfolio. It is full of life and  and engaging. As we discussed, keep working  on grammar. Overall, your work shows good progress.                                                    

Portfolio Conferences

Conferences are meetings with students for the purpose of reviewing learning goals and discussing progress. Teachers usually document conferences with some type of record form.  Since finding time to schedule and hold conferences is often difficult, teachers must balance the benefits of conferences against the time that it takes to hold individual conferences. In some instructional situations, teachers save time by employing alternatives to individual conferences, such as peer and small-group conferences.


Scheduling Conference Time  TC \l2 "Scheduling Conference Time 

Finding the time to schedule and to hold conferences is perhaps the most difficult challenge in portfolio assessment. Some experts recommend holding at least four individual portfolio conferences a year with each student. Each of the conferences should take about 15 minutes to conduct. For teachers with a lot of students, it is unrealistic to plan for 15 minutes of conferencing with each student four times a year. 


Potential solutions to the problem of scheduling conference time include arranging time for conferencing by incorporating student-centered learning activities, such as whole-language instruction, as part of the daily routine. In other words, the teacher holds conferences with individual students while the rest of the class engages in student-centered instructional assignments. Student-centered instructional activities include cooperative learning groups, sustained silent reading, portfolio work sessions, or individual class assignments that students complete independently. The goal is to make conferences a part of ongoing class activities rather than a separate activity that interferes with instruction. Alternatively, some teachers may be able to obtain assistance from a teaching assistant, teacher aide, or a parent volunteer to help with the class while the teacher meets with students.


Despite these potential solutions, the time problem is a legitimate concern in most instructional situations; consequently, teachers need to balance the benefits of conferences against the time it takes to hold individual conferences. In some instructional situations, finding the time is so difficult that teachers rely on alternative conferences strategies. 

Peer and Small Group Conferences TC \l2 "Peer and Small Group Conferences

Alternatives to individual conferences include peer conferences and small group conferences. Peer conferences are meetings between two students for the purpose of discussing portfolio goals, activities, and progress. Peer conferences are valuable in many instructional situations, especially with older students. In order for the conferences to be effective, the teacher should establish clear guidelines, including time limits and activities. Peer conferences work best later in the school year after students have completed individual conferences with their teacher. Teachers should introduce peer conferencing by modeling appropriate conferences with the entire class. 


Small group conferences are meetings with three to five students, and small groups may be organized around reading groups or writing groups. Small group conferences give students opportunities to discuss their portfolio with peers. Although not as effective as individual conferences, small groups are especially useful if the teacher finds it difficult to find time for individual conferences. As with all conferences, students should keep a brief written record describing their participation in each peer conference. A sample peer conference record form appears below. 


Peer Conference Review Form

Portfolio Writer       _______________________

Portfolio Reviewer   _______________________

Date of the Review  _______________________

1. What do you think is really good about this portfolio? Why?

2. What do you think is the best piece in the portfolio? Why?

3. What is one thing the writer can do to make this portfolio better?

This information is adapted from Venn, J.J. (2004). Assessing students with special needs, 3rd Ed. Columbus, OH: Merrill/Prentice Hall.


Classroom Observation of Student Reading TC \l1 "Clinical Observation of Reading 

The following information focuses on how to observe student reading performance and behavior in the classroom. While this information focuses on reading, the techniques and procedures are applicable when observing student performance in other academic subjects areas including math and written expression. Similar observation techniques are useful for assessing classroom behavior, social skills, and interpersonal interactions. 


Observing students is a key element of classroom-based assessment. Sometimes referred to as clinical observation, classroom observing involves directly and systematically studying student performance and behavior in different learning situations. Observation gives teachers an impression about a student’s abilities, their motivation to learn, and their social development. Notes from impressions formed during observations can be written and kept along with other assessment data to provide evidence of progress. While observation is part of all types of informal and formal assessment, it is essential in some specific situations. For instance, observation is the best way to assess behaviors such as student motivation and attention. Motivation and attention are two important factors in reading success. When used as an assessment procedure, teachers should observe student performance over a period of time and in different situations. For example, teachers may observe during oral reading, silent reading, casual reading, seatwork, small-group instruction, and class testing. More specifically, two useful techniques for teachers to use in the classroom are observation at a distance and close-in observation.


Observation at a distance involves periodically taking five minutes or so to watch students. The teacher should explain the process to the students, so they know to avoid interrupting during this brief time. The teacher can examine both individual student reading behavior and the overall reading program when observing reading activities such as sustained silent reading. Questions that the teacher can answer during the observation include: “Do the children select appropriate books easily? How many are actually reading? How long do they read? Do some of the children get out of their seats? What do they do?”


Close-in observation of reading involves observing an individual student for about five minutes. Questions the teacher can answer during this close-in observation include: Does the student show interest in the reading material? What reading strategies does the student appear to be using? Which reading activities seem to be easy and difficult for the student? What does the student do after finishing the reading material?


Teachers can record their observations in a variety of formats. For example, teachers may keep anecdotal records by simply writing down their observations on notepaper or in a notebook. In other situations, teachers may prefer to construct a checklist of reading behaviors like those listed above. The completed checklist can be placed in the student’s folder or portfolio and updated with additional observations to show progress over time. The assessment should not be a onetime event occurring at the end of the year. Instead observations should occur throughout the year. Although this requires planning, it avoids the situation in which teachers realize that they have no observational assessment data with which to provide an accurate picture of student progress. 
One way to obtain observational information over time is to record observations of one or two students per day, or to conduct observations during part of one day a week or one week a month. During these periods, the teacher concentrates on observation while the students continue their normal activities. Teachers should keep the questions that appear in the Focus Box in mind when observing student reading performance. Teachers can use clinical observation by itself, but most teachers combine their observations with other types of assessment. For example, teachers can combine their observations with standardized test results and data from teacher-made checklists of reading behavior. These three sources of assessment data and information, when used together, provide a comprehensive picture of student progress and achievement in reading.

Questions Teachers Should Ask When Observing Student Reading Performance

1. What is the student’s attitude toward reading?

2. What specific reading interest does the student have?

3. Is the student making progress in reading?

4. What strengths and weaknesses in reading does the student exhibit?

5. During oral reading, does the student read word-by-word or with fluency?

6. What kinds of errors does the student make consistently?

7. What word analysis skills does the student use?

8. Does the student use context clues to recognize words?

9. Does the student have good sight vocabulary?

10. Does the student appear to pay attention to the meaning of the material when reading? 

This information is adapted from Venn, J. J. (2004). Assessing students with special needs, 3rd Ed. Columbus, OH: Merrill/Prentice Hall. 

